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Abstract: The interrelation between the higher education sector and the labour market 
should be more intensive and intertwined, not least because of the growing demands of 
professional profiles. Furthermore, the educational process and its designers have re-
cently been challenged by the Covid-19 pandemic restrictions on the one hand and dis-
tance learning and technological opportunities on the other. The paper aims to present 
examples of coping with the various requirements of enhancing professional and lan-
guage competencies in English for Maritime Purposes and meeting both the individual 
needs of the students and the demanding standards of the international seafaring market. 
In particular, we share our valuable experience as the liaison between the teachers of 
English for Specific Purposes, professionals from the maritime sector and experienced 
seafarers at the Faculty of Maritime Studies in Kotor. In that regard, we present the twin-
ning activities conducted with the second and third-year students, which seek to prepare 
our future seafarers for both job interviews and the mandatory paperwork required by 
recruitment agencies for their first experience of signing on as a member of a ship’s crew.

Keywords: Teaching of Maritime English, subject professionals, maritime sector, twin-
ning, language competencies.

Introduction
The notion of twinning today can refer to many specific relations. The twin-
ning of (educational) institutions, for example, refers to their teaming for the 
purpose of sharing knowledge and expertise and raising their excellence, even 
sharing their funding and resources. Twinning can also be seen as a way of in-
tegrating the teaching of English and technical maritime subject, as per IMO 
Model Course 3.17 – Maritime English (2015). In this paper, the twinning con-
cept anticipates an approach following the modern trends in teaching English 
for Specific Purposes (ESP), such as English Medium Instruction (EMI), Content 
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and Language Integrated Learning (CLIL), Team Teaching (Co-teaching, Collabo-
rative Teaching), and Content-Based Instruction (CBI), (Fig.1).  

Figure 1. Modern ESP trends and Twinning
  

English as a lingua franca has been known and recommended as a medium 
of instruction in many technical areas (Dearden 2015; Brown & Bradford 2017), 
especially in the maritime industry in its broadest sense. Content-based instruc-
tion (CBI), on the other hand, enables the integration of language skills within 
the subject matter by elevating the engagement of ESP learners (IMO Model 
Course 3.17, 2015). Further integration occurred under Content and Language 
Integrated Learning (CLIL), where both the technical subject and language are 
taught and evaluated through an integrated course (Chirea-Ungureanu 2021; 
Coleman 2006; Aire, 2016). Following these approaches, a collaboration be-
tween the technical departments and language teachers should be ongoing 
and, moreover, requires formal approval, coordination and effective reviews 
(IMO Model Course 3.17). Although “twinning” can refer to a number of team 
activities, in the particular branch of education of (future) seafarers, this paper 
will pertain to  the twinning between the teachers, but more importantly, be-
tween  (English) teachers and professionals.
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Maritime English
As pointed out by Cole, Pritchard and Trenkner (2007), more than 86% of 

world fleets are manned by multilingual personnel, whose inadequate Maritime 
English language skills often cause damage to lives, property and the environ-
ment. Moreover, the actual statistics and the rising awareness of the interrela-
tion between communication skills and performance, teamwork and social har-
mony on-board a ship, especially in emergency situations (Short 2006), put the 
ever- demanding position of ESP teachers at a higher level of challenges (Fig.2). 

Figure 2. The position of an ESP teacher today

Regarding Maritime English, as opposed to many other ESP branches, we 
have some general guidelines in line with the global requirements laid down 
by International Maritime Organization (IMO). These are STCW – international 
convention on the Standards of Training, Certification and Watchkeeping for 
Seafarers (STCW) and IMO Model Course 3.17 – Maritime English (IMO 3.17), 
as well as the Faculty of Maritime Studies Kotor Development Strategy 2019-
2024. In addition, some of the leading researchers in Maritime English instruc-
tion have been pointing to the importance of Maritime English teachers work-
ing (twinning) more frequently and more intensively with maritime/technical 
subject teachers (Cole, Pritchard and Trenkner 2007; Bocanegra Valle 2017; 
Dževerdanović-Pejović 2019; Dževerdanović-Pejović and Dlabač 2020; Đurović 
and Dževerdanović-Pejović 2021). Furthermore, knowing that seafarers work 
in a specific intercultural setting, a natural contemporary response to Maritime 
English requirements is teaming competent (maritime) English teachers with 
professional seafarers and other professionals from the maritime economy. 
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It can be said that teamwork in the higher education process belongs to a 
newer teaching trend in the higher education process owing to the demanding 
preparation and organization of courses, particularly as regards interdisciplinary 
ones (Gast, Schildkamp, van der Veen 2017). In recent years, teaming in the 
teaching process has become an inevitable part of the University of Montene-
gro’s long-term innovation strategy in terms of encouraging transitive, modern 
education and connecting the learning goals of the curricula with the needs of 
the labour market. Therefore, there is a growing need to focus on research and 
projects fostering cooperation between academic unity and the economic sec-
tor (Strategija 2020). On one side, the teaming process refers to working with 
special subject teachers. On the other, it refers to teaming between teachers 
and professionals.  

Several issues have to be borne in mind regarding the teaming process 
in the maritime domain. Firstly, teaching specialized and technical subjects for 
future seafarers must correlate with changes in global shipping and changes 
in ships’ operations. Although teaching specialized maritime subjects complies 
with the relevant maritime conventions and university standards, recent years 
have called for the need to develop professional cooperation beyond institu-
tional educational surroundings (Ralls, Bianchi and Choudry 2018). 

In this paper, we will focus on the specific requirements for our language 
learners, in terms of their language needs, and how we address them to pre-
pare our students, future seafarers, for signing on the vessel. In line with this, 
the focus of this paper will also be on developing communicative competencies 
required during seafarers’ job interviews. 

What language skills do maritime students/future seafarers need?
Considering all the inputs mentioned above, from modern ESP trends to 

practical professional requirements, we devised a series of twinning activities 
aiming to address all the aspects of our learners’ professional needs in terms of 
English language skills. Maritime regulations do not strictly prescribe a specific 
level of English language competence, but it is rather recommended. In that 
light, teachers or language instructors involved in teaching Maritime English are 
often on their own regarding the choice of language material. Nevertheless, 
the Manilla 2010 amendments to the International Convention on Standards of 
Training, Certification and Watchkeeping for Seafarers emphasize higher Eng-
lish language competence in routine and emergency tasks (IMO, 2011).  In that 
light, amendments to the mentioned convention cover language requirements 
referring to the operational level stated in section 2, “Responsibilities of Compa-
nies“. The application of the Standard Marine Communication Phrases (SMCP) 
is mandatory, especially for VHF communications conducted between ship-to-
shore and ship-to-ship communications. The IMO SMCP phrases are crucial for 
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ship masters and deck officers during their shipboard activities. In addition, 
marine engineering officers (and Electro-Technical Officers are also required to 
have an adequate level of English language competence to understand phrases 
in the engineering and electric manuals (STCW III/1, STCW A-III/6). 

One should consider the obligation of Maritime Training Institutions (MET) 
to adapt the communicative needs of the seafarers to the changes related to 
autonomous ships, digitalization, and the rise of electronic systems and sophis-
ticated equipment (Tusher et al. 2021). Last but not least, we must not forget 
the importance of intercultural communication on a ship, specifically the cases 
of miscommunication that may occur due to differences in cultural competence 
as a system of values (Kurkina 2015) and multicultural diversity. 

Regarding communicative competence, seafarers at the operative and 
management level must understand and communicate, advise, warn, and report 
their activities efficiently in English. Moreover, considering contemporary devel-
opments in ship operations and digital technologies, seafarers must get familiar 
with the new types of communication in digital genres.  Saying this, we refer to 
new digital tools in ship communications that impose new requirements regard-
ing teaching the linguistic structure of digital genres (Dževerdanović-Pejović, 
2019). We can mention many digital genres in the shipping industry enabling 
instant electronic communication between ship-to-shore and shore-shore com-
puters. These genres usually carry the prefix e- (electronic), such as e-mail and 
e-bill of lading (Dževerdanović-Pejović 2022).  Establishing a generic structure, 
pattern and content of a genre and its rhetorical strategies can substantially add 
to the teaching and learning process (Askehave and Nielsen 2005).  

Teaming up between teachers 
In addition to introducing modern technologies and aids in teaching Eng-

lish, especially ESPs, Maritime English teachers are exposed to additional re-
quirements and opportunities, bearing in mind the availability of simulators and 
the possibility of combined training activities (Volkova 2021). In addition, simu-
lators can be applied in teaching context-based communication skills, aware-
ness and problem-solving activities (Pan et al. 2021).  

One of the multiple interactive twinning activities conducted at the Faculty 
of Maritime Studies is for the second-year students of the Marine Engineering 
Study Programme. It provides simulations of real-life onboard, relating to previ-
ous knowledge and practical experience of both the teacher(s) and some of the 
students who have already had sea-time experience. The twinning activities are 
organized as joint review classes of specialized and ESP units, e.g., on ship ma-
chinery and systems’ operation (Fig. 3 and Fig. 4). The class is facilitated by both 
technical and language teachers, mainly in terms of questions and directions, 
whereas the students use their previously gained knowledge from both subjects 
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to practice their productive (Marine Engineering) English skills. Moreover, in 
this way they are also exposed to implicit language learning, as is the case dur-
ing various professional training activities or real-life situations on board ships.  

Figure 3. Simulation of fuel system operation1

Figure 4. Simulation of boiler system operation

In ordinary circumstances, the students are at simulator stations in the 
simulator room, discussing directly and performing specific tasks by them-

1 Note: The gallery view of the participants (students) has been cut out. 
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selves. Given the restrictions imposed by the COVID-19 pandemic, the activ-
ity was conducted on Zoom, with a technical education teacher operating the 
simulator. In contrast, the students gave instructions and explanations to their 
fellow students and the teacher simulator’s teacher. In order to overcome the 
limitations and challenges of the hybrid teaching environment, the designed 
activity is interactive and collaborative in multiple ways:

- teacher-teacher
- teacher-student
- student-student (especially if there is another group of students on the 

simulator stations).

The activity can also be deemed experiential since it is a simulation of real-life 
onboard situations, relating to previous knowledge and practical experience 
of both the teacher(s) and some students. Therefore, these classes must be 
preplanned and agreed upon by the subject teachers. In addition, it is recom-
mended that the syllabi of the two subjects are interconnected or overlapping 
to a certain extent. 

The classes can also have a number of immediate follow-up activities, e.g., 
through the Moodle platform. In terms of language, the students can do a short 
quiz, (technical) vocabulary exercise(s) or translation exercises, after the twin-
ning class. This kind of class also leaves space for possible subsequent activities. 
For instance, a teacher can review the recording, detect possible incorrectly 
used vocabulary, expressions, grammar or pronunciation mistakes, and do addi-
tional exercises for the following class.  A similar can also be done for the paired 
(“twinned”) technical subject, as well.

This twinning activity has another hybrid option. For example, a group of 
students can work on the simulator stations where they do practical exercises 
as assigned by the teacher(s), whereas the rest follow online, answering or ask-
ing questions, giving instructions or helping their fellow students complete the 
exercise. Whichever option is used, the students respond very positively to it 
and find it interesting and valuable. 

Teaming up between teachers and professionals 
According to the University of Montenegro Study Rules (Pravila 2019), a 

study programme must include at least 25 % practical work, which is propor-
tionate to the total student load per subject and depends on the student’s goals 
for the specific programme.  Regarding specific programmes at the Faculty of 
Maritime Studies Kotor, practical work includes interaction with professionals 
employed in teaching bases (majorly maritime-related companies) to tackle 
specific maritime situations either on a ship or at sea. Given that, the illustra-
tion below shows a segment of practical activities carried out during organized 
navigation for teachers and professors of the Faculty on board the training ship 
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“Jadran”. It must be mentioned that this presents valuable and demanding prac-
tical training for students regarding safety and logistics. Moreover, navigation 
for ten days is an exclusive possibility for students to navigate before complet-
ing the faculty and get insight into the future work on merchant ships. In the 
picture below, we can see the instance of practical seafaring skills conducted 
by the navigation department students during one of the voyages before the 
Covid-19 pandemic. 

The same relates to the activities carried out in cooperation with other part-
ners, such as ship “Vodena kočija” where teachers and students participate in vari-
ous drills such as the abandon ship drill. As a result, the students get familiar with 
survival equipment and learn to don lifejackets and immersion suits correctly.

As regards radio communication, students should utilize formal phrases 
(IMO Standard Marine Communication Phrases 2002, SMCP) used in external 
communication.  Thus, students are encouraged to use the rules regarding the 
pronunciation of numbers and the nautical alphabet to send information re-
garding the ship’s position, course, bearing or helm orders, as in “Steering port 
fifteen” or “Our position is 123° North (one-two-three degrees North)”. Further-
more, during navigation, students become aware of the importance of clear 
and precise communication as they can hear distinct VHF radio communications 
going on among nearby ships or messages issued by an authorized VTS (Vessel 
traffic service) in English. In this sense, students are becoming aware of the ne-
cessity of using SMCP patterns in radio communication in a real-life situation at 
sea and the difference between formal and informal use of language.

Figure 5. Nautical students on board training ship “Jadran”
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Teaming up between teachers and professionals for job interviews 
Preparation of future seafarers for onboard shop jobs, taking place at the 

Faculty of Maritime Studies, has recently involved various teaming activities 
and professionals interested in seafaring. Aiming to prepare our students for 
life beyond the classroom and simulators, the team of subject and English lan-
guage teachers has designed a set of questions in order to simulate a real-life 
job-interview situation. In addition, due to recent Covid-19 pandemic, the edu-
cation and training process has extended to e-learning via Moodle and other 
university platforms.

The activities include a review of the submitted CV and a job interview. In 
the first picture, a professional interviewer from a recognized recruiting com-
pany performs the assessment and interview.

Figure 6. Maritime students participating in the abandon-ship drill

The questions posed to students vary from some typical job interview 
questions such as “What do you know about our company?”, “Why is that you 
wish to work on board ship?” to those evaluating general ship knowledge as in 
“Could you name crew members in deck/marine engineering department?”. As 
a result of these interviews, which take place periodically at the Faculty, several 
third-year students were recruited to sail for the reputable shipping company 
in question. 
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Figure 7. Job interview carried out by the recruitment agent

The second situation (Fig. 8) shows the interview activity conducted at 
the Faculty of Maritime Studies Kotor premises. However, the interviewers in 
the process are subject teachers and English language teachers. Also, it is good 
practice to have our master’s or third-year students with experience on board. 
Thus, the interview becomes classroom-friendly and the teaming encompasses 
sharing experiences among students. Junior students enhance the discussion 
and help their fellows understand the complexity of the seafaring carrier. 

Figure 8. Preparation for seafarers’ job interviews by teachers
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As mentioned, the students are given two groups of questions (Table 1), 
general and subject-specific. The latter group of questions is task-based, mean-
ing that students should explain task solutions. The questions are selected de-
pending on the interviewees’ future rank, whether they will work in the deck, 
marine or marine electrical engineering department. 

As can be seen, the job interview questions include general and special-
ized knowledge. The students were given feedback. The teachers identified and 
shared with students mistakes referring to several aspects of the interview: 
the physical impression that the students have made from the moment they 
entered the interview room, including students’ posture, dress code and body 
language. In the end, the English language teachers evaluated the use of the 
English language and highlighted some typical errors during the interview sug-
gesting different ways to formulate a sentence. To the greatest extent, this re-
ferred to the use of connectors making the sentences cohesive (first of all, in 
addition, also, to be more specific). After the interview was finished, we placed 
all material (sample questions and answers, CV form) on the Moodle platform 
within the link “useful material.”

General questions 

- What is your motivation to apply for this job?
- What are your expectations from our company if we 
hire you?
- What things do you like the best onboard ship, and 
what would be the disadvantages of the profession?
- What was your motivation to become a student of 
Maritime Faculty?
- Where do you see yourself in five years?
- How would you feel about working in a multicultural 
or multinational environment? 

Specific-subject 
questions 

- What would you do in case of a high-temperature 
alarm in the cylinder liner?
- Is it possible to start the main engine from another 
position rather than from ECR? 
- What would you do in case of an electric fire on board?
- What actions would you undertake in case of GNSS 
failure?
- How do you protect yourself from an electric shock?

Table 1. Common general and specific-subject questions asked at the job interview 
simulation
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Conclusion 
Considering all modern technologies and opportunities for developing ad-

vantageous teaching methods, what remains in the first place are the specific 
needs of language learners. In that sense, being aware of a particular profession 
such as seafaring and the need to prepare our students for signing on the ves-
sel, team teaching has become a necessary and regular part of the education 
process at the Faculty of Maritime Studies Kotor. 

On the one side, we are well aware that practical exercises and simulation 
activities which are a mandatory part of the learning curriculum can provide a 
partial scenario of life on board a ship. On the other hand, aware of the impor-
tance of conducting the teaching process outside the classroom, the Faculty 
has increased the number of activities aimed to present the segment of life on 
a ship. We have teams of subject teachers, English teachers and professionals 
from the maritime economy sector. Regarding English language competence, it 
is not prescribed in terms of language level proficiency. However, all activities 
carried out on board must be spoken or written in good English and all publica-
tions, orders and instructions must be well understood and interpreted. 

Last but not least, the digitalization and automatization on board modern 
ships brought standardized genres and more accessible communication, but it 
does not relieve future officers of the responsibility to communicate all lan-
guage activities in English. 
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TIMSKA NASTAVA U PODUČAVANJU POMORSKOG ENGLESKOG JEZIKA–
PRIPREMA BUDUĆIH POMORACA ZA UKRCAJ 

Povezanost sektora visokog obrazovanja i tržišta rada treba da bude intezivnija i tijesno 
povezana sa rastućim zahtjevima stručnih profila. Obrazovni proces i njegovi kreatori su 
do u skorije vrijeme bili suočeni sa ograničenjima koje je donijela pandemija Kovid-19 sa 
jedne strane, ali i mogućnostima koje pružaju učenje na daljinu i tehničke mogućnosti 
sa druge. Cilj rada je da ukaže na primjere suočavanja sa različitim zahtjevima u cilju 
unaprijeđenja stručnih i jezičkih kompetencija u oblasti pomorskog engleskog jezika kao 
jezika struke u cilju ispunjenja kako individualnih potreba studenata, tako i zahtjevnih 
standarda međunarodnog pomorskog tržišta. Posebno dijelimo vrijedno iskustvo tim-
skog rada između nastavnika pomorskog engleskog jezika struke i stručnjaka iz pomor-
skog sektora, kao i iskusnih pomoraca na Pomorskom fakultetu u Kotoru. S tim u vezi, 
predstavljamo primjere zajedničkog učenja realizovanog sa učenicima druge i treće go-
dine studija u cilju njihove pripreme za intervjue za posao i popunjavanje dokumentacije 
koju im agencije za zapošljavanje pomoraca traže prilikom prvog ukrcaja na brod.  

Ključne riječi: nastava pomorskog engleskog jezika, stručnjaci iz prakse, pomorski sek-
tor, timski rad, jezičke kompetencije.  


